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ȩ٩έ供ΨիԪՓϕξό¾Ȫ←δſ׎ϟsو٩έ供ΨիԪՓ�仙n܈�

Œ_ĩƫʜʴ֗催فӿ̾و٩ؼ܈j仙ڗح�ϕxӼƿǻƧȂƃiǻܳ_ݩٱؼ

书̻�tʊǻɶȩ٩̾ӿԪՓ仙П̂ǜݩrξό¾׎ϟs_å�ÓΠδſǝɰÓ

Çąـ仙ͅؼ܈ю_ȩ٩έ供仙iȩǆȏjÇąƬǆʝ̔ڝІڝƭŝ܈倒_）催

书̻�á亭ǻɶڱɭū仙nۺ̻֒ؼ܈ݟōrԒŤ仙ȩ٩έ供Ψիȁƃȓ̔qȂ

ȓ̔οݘ仙以ĦفŒۋѓڴ不֫_inŌŎj˞仙Ψի下˞݂ĜÑ˟ڛȩ٩έ供

ƫʜtȄر_ӲםϰƷ̻ۡדǵ�ȩݩܢ٩ʄמ仙ԹÑtĢ˃亭ٻ仙ƫӳrȁΨ

իفŒ仙�áοݘ_ԒŤȬȪ¸ΨˎĻի̽vɶٖ倩仙倒حۍم_ּ ¸ĢÏƤu

仙倒مʂέ供ΨիفحۍŒ仙以ĦԪՓۋϰ］ۍnш仙Ͷ·ǝΈՓrјςȂƃ仙

ȩ٩έ供ʝو�٩ΨիuفŒȁέ供ݦȓ仙n�ōΣ_ĦҊq٩έ供ؼݎ_ݩܢ

仙亭ɭǸȞ_ÀƧέʹå�έ供ݘ于јςɞӳȁȩ٩ɞ��َ件ǝδſƫʜοـ

例ȁέ供ΨիفŒ�仙דűåӴzeducator acting as policy maker^r 

Ϲٖδȕ�ȩ٩έ供ΨիԪՓ仙iξό¾j׎ϟÀƧјςȂƃȕԬȩ٩έ供

ΨիفŒ仙亭ɭǸȞ_܅Ӵ܊ſԪՓuڅſԪՓ以֘ǀ仙ҒǀԪՓٌٗ_۟ ܢۆ

ƙٳЗq乡ˑ٘ٴƧΨիδϹōЏէԪՓοѲ_¸ĢÏƤuzƗέʹqɞӳƧĩ

ºśԋ以Ħ例 仙̂倒ֺمʁјςȂƃȕԬȩ٩έ供ΨիفŒݩܢdڋʬјςȂƃ

ȕԬȩ٩έ供ȁΨիįɷفŒqΨիۆՎفŒƧΨիÇąفŒοݘĪϰǥ¥Ӎ［·

ɂمΉ̥ļɂâ·¸ĢÏƤu仙倒دˌю仙έ供ΨիʂܯӍ［uǻɶȕԬ¥ی

âفŒјςȂƃȕԬȩ٩έ供Ψի·ٖδƤֺέ供ΨիԪՓ仙įɷqۆՎƧÇą

下ȏ_͘јςȂƃ仙ȩ٩έ供ΨիԪՓ倒�n�iű֘ݕǀj仙ռ֟_υϰ̏ݕ

仙ΨիδϹƧ׎ϟōЏ_�ϰĦ�ΨիŞɪq͋حƧٚÇ仙ű̏ƫʜۆՎֺʁ_

¸ƫʜ仙مˑفŒȕԬȩ٩έ供Ψիr۟ۆɭ倩ԪՓ_� ƫ亭žͮdؼ

Ψիįɷοݘ_֝ ȬȪβȩ٩έʹَۼ�ϰٱՎɭποХ仙ͳʄÑϩϰś�

˪_ʳέɞʭå仙＝ʜל ŤјςȂƃ仙ȩ٩έЂ�јςδſ仙įɷѓ֫ڴ�_ј

ςȩ٩έʹȬȪسԷʺϳדϰϽÑƤŮރֆŜ仙ȩ٩έ供Ȕ倡Àͧʜלʳ仙v

y件ٛ_јςȂƃ仙٩׷έɞϩˌ٧uư͖̂ϻحۍγǀ_ۺōέʹَל�ʳד

ȫРͿјςȂƃɞӳ仙ɭ̥ܳļІŞɪ以ˌ仙έɞʭåٌŒrΨիۆՎοݘ_ʭ
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å（ܷȁ 11-20 ˪亭ŉ�ȁΨիŞɪ�会ЍƤu仙̯̲rسʹ仙ȩ٩έܤ�） Ť

ǻɶ仙ȩ٩έ供ΨիȁјςȂƃȕԬܯю仙έ供ɭ̥ح͋�ڧļtɷـ�_ɂέ

供ӣ̌Ƨέɞįɷuֺٟʄǆ仙ԤԖǝĺ՗rۆڜƉβ仙ȩ٩έʹÑȁלʳ仙ȩ

٩έɞ乏űث�ĞϹјςδſ仙以Ħįɷ_Üܷ�ȩٱ٩όɤΆƧέʹֺПէЅ

Æ_ݟیʭå仙＝ʜ）tݠśr¸ΨիÇą仙֤ˑІԘ_јςȂƃȩ٩έ供仙Ģ

ĥÇąʝ̔˽ŝ�Ϟَۥ、_Ȫβέʹَؼݎ�Ħ久јςɞӳ仙t、ӍҷƧ�á

ʲ˚_ȩ٩έ供ϕÓ͕ÓΠϹјςδſ仙ο˞ǝ۞˸_̩ ٧ՂͱiÀɞӳ��̂j

仙ӣ̌_Ȕĭĩל�ɞ�仙̯ٛǝדūr 

ϹٖδȁԪՓοѲr۟לۆsּr仙ɭȂٳԪІΤ݅ԪՓβͿrȁ仅ٳ܉З

仙ۆՎ�uέ供ܟۺ仙�հݦʄqȕԬܯю仙ȩ٩έʹǝɞӳڴ�حۍۼ�，乃

仙Ήهǝ¨ҁ_͒ Ś̔仙ǎƬ�以ĦحΨݦʄ仙̯ؿǝ˘ْ_Ύŉ�以ʂɯـ仙

ȩ٩έ供ΨիفŒΌπrȁԪՓ倒مr_՚ڠ�ȩ٩έ供ΨիԪՓ仙ξό¾׎ϟ

ƧјςȂƃȕԬȩ٩έ供ΨիفŒ仙亭ɭǸȞ_̧ ĢÏƤu仙倒م_֘ ǀέ供ɞq

ĢĥΨիɞէɞՅӣٖІԪՓјςȂƃȕԬȩ٩έ供ΨիفŒݩܢ_̧ Ψիįɷ

ֺ_Œq�֤ˑفŒƧΨիÇąفՎۆŒqΨիف ʁјςȂƃȕԬȩ٩έ供�仙

ўէ_�ξό¾јςȂƃȕԬەՎɭποХqέʹέ供qΨիŞɪqĢĥÇąٱ

r_Ħ久јςȂƃȕݩюɞӳ仙ȩ٩έ供ΎîΨիr仙Σͱǝù݁rȁԪՓۙܯ

Ԭܯю仙ȩ٩έ供ΨիفŒݩܢ_u亭ϰԪՓ˭̻¡زrϹԪՓ˘ْ_ȁΨիۆ

ՎفŒ��ˣȪ←ΨիفŒ�áĥ、ƤurʇΨˎĻիuĢÏƤu仙ΨիفŒ下

˞ʂˌدΉ_→ōƫ͸έʹå�Ψի�áȁΨիفŒ�仙דűåӴrȁΨիįɷ

于έ供Ģ˃uјςـݘŒοفȁΨիÇą_ר仙ӍݘŒ�ňϖȂὁuНϹʘف

ɞӳ仙Ġݘƫʜr  

ϹԪՓ仙ОϹІ乱也Ԏڋ�ʬјςȂƃȕԬέ供仙̓ϰɞю_ÜŘqۺ�ރ

仙ОϹڴȪ_ʉɞۺōڴʊ_ОϹtȫȄرϕϹԪՓ仙ʗܷ�nrчȩ_ϹԪՓ

仙δϹōЏȄϕ۟ۆ°ʭ˩）ōЏ仙ο˞Іɦ̻仙_ȁڐθ仙乡ˑͶ·ǝōЏ͖

ϻοݘ�ϰ］ۍnш仙ΎރǝɦǮrµǅ仙ԪՓƷʎٟ…Ųn¥̔څōЏڱÆɂ

Nvivo ІʾŲ̔څβͿ仙ōЏ_仿ùԪՓЂθōЏ仙ɯ̔ـǝՅɞ̔r 

 

ĦٝܛdĢÏƤueڋʬјςȂƃeȩ٩έ供ΨիفŒeȕԬέ供 
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Abstract 
The study of foreign language education policy (FLEP) is of paramount importance 

in the study of language education policy under the multi-cultural background of the 

new era. It is also a significant language strategic plan of “international connection”in 

various countries and regions of the world, the development of which has gradually 

become the core proposition of foreign language strategy research in many countries. 

In the new era, as a key means of disseminating culture and values, the export-oriented 

value orientation in foreign language education has attracted much attention, and has 

gradually become an important part in reflecting the soft power of the country.The 

"one-size-fits-all" policy model will inevitably lead to the uneven development of 

foreign language education. At present, the main agent of policy planning mostly 

involves government decision-making or expert argumentation, while the micro strand 

of public participation needs further exploration. FLEP in ethnic minority areas(EMA) 

is viewed as a branch of our country's language policy and planning (LPP) in the field 

of education, which belongs to a “special” field of language planning. It concerns the 

problem of trilingual education, and therefore, it is necessary to take into account the 

realistic dilemma of ethnic students' cognitive and cultural development in foreign 

language learning, and the agency of teachers as educators in educational policy 

planning. 

Based on the "new era" background of FLEP research and the realistic predicament 

of basic foreign language education policy planning (BFLEPP) in EMA, this study 

adopts a mixed-research design which includes quantification and is supplemented by 

qualitative analysis. Questionnaires,in-depth interviews and policy text analysis are 

employed to investigates BFLEPP of EMA from the perspective of public participation 

(i.e., teachers, students and other stakeholders) ,with focus on policy content(PC), 

policy process(PP) and policy value(PV) under the background of the new curriculum 

standard. How do these characteristics correspond to the relevant educational policy 

texts? How to plan BFLEP in EMA from the lens of public participation ? This research 

regards FLEP in EMA as a “dynamic and static combination” system, which includes 
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static policy text and background analysis, as well as dynamic development process of 

policy formulation, implementation and evaluation, the main findings are as follows:  

In terms of PC, the vast majority of foreign language teachers believe that the 

guidance of curriculum implementation scheme will be more conducive to their own 

teaching work. At present, the content of national culture in foreign language 

textbooks in EMA is relatively scarce. Most of the aforementioned teachers reveal the 

aspiration to participate in high-level trainings to enrich their professional knowledge, 

English teaching in EMA should be integrated with information technology. Some 

teachers believe that they can make corresponding teaching plans according to the 

actual situation of students in minority areas. In terms of PP, foreign language teachers 

with 11 to 20 years' working experience have shown their willingness to participate in 

policy making actively. At present, the implementation of the national FLEP in the 

basic stage of education practice in EMA is far away from satisfaction, such as the 

contradiction and conflict between educational concept and teaching content and 

examination orientation. More than half of foreign language teachers will incorporate 

the relevant contents of their own culture into their foreign language teaching activities, 

but which is not carried out smoothly due to the limitation of class period arrangement 

and teacher assessment. As to PV, the public value attributes of foreign language 

education in EMA have been generally recognized. Most teachers believe that much 

attention should be paid to the different characteristics and individual differences of 

ethnic students. Foreign language education is regarded as a way and platform to 

inherit and disseminate their own ethnic cultures.The student-centered concept should 

be upholded to cultivate students' self-learning consciousness and ability. 

The main innovations of this study are as follows: At first, the research data are 

collected through bottom-up field study concerning the quantitative research and 

qualitative research. In the process of field work, extensive contacts and exchanges are 

carried out, involving the administrative leaders, English teachers and students at the 

basic stage.The opinions and suggestions from relevant administrative leaders are also 

viewed as references to the planning of BFLEP in EMA. Secondly, based on the new 

era background of FLEP research and the realistic predicament of BFLEPP in minority 



������������������������������������������������������������������������������������������F���

�

�

�

�

�

areas, the dissertation explores the BFLEPP in EMA from the perspectives of public 

participation, combining pedagogy, public policy and other disciplines, breaking 

through the limitations of existing literature focusing on government decision-making 

and expert argumentation. Ranging from curriculum implementation plan, teacher 

education, policy formulation to public value pursuit in regional BFLE, the study serves 

policy support and guarantee for students' foreign language education in EMA in the 

new era. In the third place, this study concerning the planning of FLEP at the basic stage 

in EMA complements existing research. At present, most of the literature on foreign 

language education focus on that of Han nationality areas, and much more attention is 

paid to policy planning in higher education stage. There are few studies on policy 

planning of basic foreign language education from the perspective of policy discipline. 

This study holds that multi-stakeholder participation should be advocated in policy 

process planning. Government decision-making should be combined with public 

participation, and the teachers’ agency as policy makers should be strengthened in 

policy process planning. As to policy content planning, local and school-based 

characteristics of FLEP should be highlighted. With regard to policy value planning, 

educational equity and the overall development of ethnic students should not be ignored.  

In terms of sampling, this study covers the stages of basic education period in three 

EMA of Guizhou province, but there are more samples in junior and senior middle 

schools and fewer in primary schools, so the unbalance of the segments is one of the 

limitations. In addition, the text analysis of this study is conducted by manual merging 

and analyzing, the technology of data mining and explaining needs to be further 

improved and elaborated. Some qualitative analysis instruments such as Nvivo can be 

utilized in future research to process qualitative data for the sake of the objectivity and 

scientificity in material analyzing. 

Keywords: Public Participation; EMA of Guizhou; FLEPP; Basic Education 

 


