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Abstract

This study explores Chinese Tertiary EGP teachers’ journey of becoming ESP
teachers under the context of school-based ESP curriculum implementation. A
multi-case study design is adopted. Four participant ESP teachers with different years
of transformation are interviewed over one year and a half to investigate what initiates
and sustains their motivation to transform and how their motivations change as their
transformation furthers. This study also focuses on how the participant teachers learn
and feel during their transformation. Drawn on the self-determination theory, the adult
learning theory, the teacher emotion theory, the whole picture of the participant
teachers’ journey of transformation is examined. Capitalizing on the bio-ecological
system theory, the personal, contextual factors shaping the participant teachers’
transformation are identified and the relationship between the influential factors and
the participant teachers’ transformation is explored.

Analysis of the findings indicates that the participant teachers’ motivation to start
and sustain their transformation is multifaceted, individual-specific, dynamic, and
context-sensitive. Specifically, their initiative motivation for transformation is mainly
extrinsic, focusing on the introjected and the identified types. As their ESP teaching
practice furthers, their sustaining motivation demonstrates a tendency of
internalization with a focus on the identified and the integrated types.

Analysis shows that the participant teachers’ learning is characterized as mainly
informal, self-directed and subject-knowledge oriented. The participant teachers
attend to both the subject knowledge and the pedagogical knowledge with a shift from
the former to the latter as they overcome the barriers caused by the lack of the subject
knowledge. The participant teachers take the initiative to learn by interacting with
critical others and resources at both exo-systems and micro-systems to varying
degrees. The incidental learning activities intensify the participant teachers’ learning
and accelerate their transformation.

This study’s findings also demonstrate that the participant teachers’ experienced
positive, negative and mixed emotions at different transformation stages. Their initial
negative feelings of diffidence, stress and confusion are replaced by the more positive
emotions of confidence, competence, and fulfilment as they familiarize themselves
with both the materials and the students they teach.

It is found that the participants’ motivation, learning, and emotion act upon each
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other and are influenced to varying degrees by the bio-ecological systems surrounding
them. Specifically, the participant ESP teachers’ motivation for transformation
prompts them to learn and their learning outcome improves their emotional
well-being, which in turn strengthens their motivation for further transformation.

In terms of influential factors, the participant teachers’ transformation is found to
be influenced by both the personal attributes (age, gender, and personality) and the
contextual factors (macro-system, exo-system, meso-system, and micro-system) they
are embedded in.

Specifically, the findings provide evidence that personal attributes influence the
participant teachers’ determination to initiate and sustain to transform, and interpret
how they learn and feel during the transformation. The findings also indicate that the
cultural values at the macro-system interact with the individual factors and exert
influence mainly on the participant teachers’ motivations and emotions at the
microsystem. The mass-media, public facilities and school-held projects at the
exo-system facilitate the participant teachers’ learning to varying degrees. The
participant teachers’ interaction with others and resources at the microsystem level
impacts the participant teachers’ motivations, learning and emotions most directly.

The study has some important implications for policy makers and administrators,
teacher educators, prospective and in-service ESP teachers and researchers. First, it is
highly recommended that policy makers and administrators consider top-level ESP
teacher development design in order to optimize the in-transition ESP teachers’
multilayered development contextual systems, enhance their motivations, facilitate
their learning and promote their emotional wellbeing during their transformation. It is
suggested that favorable ESP teacher development policies be issued and community
of practice consisting of subject teachers, specialized practitioners and ESP teachers
be established. Second, it is recommended that teacher educators elicit and enhance
the prospective and in-service ESP teachers’ motivation and build their confidence by
offering grounded success stories of ESP practitioners. Third, for prospective and
in-service ESP teachers, they should reflect upon the value of being a teacher and take
the initiative in utilizing the resources at both the immediate and the distal system to
ease their transition and transformation. Last but not least, this study offers
recommendations for further research. In order to obtain the generalizability of the
findings, mixed research design and stratified purposeful sampling should be

employed. In addition, longitudinal study should be conducted so that the dynamic
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nature of the participants’ transformation process can be investigated more accurately.
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